CONNECTED PARENTS:

A Technology-Enabled Approach to
Prevent Adolescent Dating
Violence

Lessons Learned and Recommendations for Service Providers
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INTRODUCTION

This report provides an overview of ConnectED Parents, an innovative, technology-enabled intervention designed
to support parents and caregivers in preventing adolescent dating violence by promoting healthy youth
relationships. ConnectED Parents was built over more than a decade and evaluated over the past four years. This
report highlights key lessons from the program that can inform practice among service providers working in
adolescent dating violence prevention and related fields.

The goals of this report are twofold. First, to share practical, evidence-informed insights on how service providers
can effectively engage and empower parents in their critical role in fostering safe, respectful, and healthy
relationships among young people. Second, to inform and influence policymakers by demonstrating the
importance of sustained funding and support for innovation in the violence prevention sector, particularly
technology-enabled approaches that can be scaled, adapted, and embedded within existing community systems.
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Adolescent Dating Violence: A Serious and Prevalent Issue in
Canada

Adolescent dating violence (ADV), also known as teen or youth dating violence, is a serious public health issue
affecting young people in Canada and beyond. ADV is a form
of intimate partner violence among youth that includes
physical and sexual violence, psychological aggression,
stalking, and increasingly, technology-facilitated abuse.” It
affects roughly one in three Canadian adolescents.?

The consequences of ADV are significant across genders, with
observed patterns and impacts shaped by research methods
and sample composition. Young people who experience
dating violence face higher risks for depression, anxiety,
substance misuse, academic difficulties, antisocial behaviours,
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suicidal thoughts, and future experiences of intimate partner violence in adulthood.3*> Victimization experiences
vary by gender.® Cisgender girls—who show higher rates of psychological, cyber, and sexual violence
victimization—experience pronounced mental health impacts, while cisgender boys appear more represented in
bi-directional violence® in opposite-sex relationships, and non-binary youth face elevated risk of ADV
victimization.

Upstream, gender- and trauma-informed approaches for promoting healthy youth relationships are critical
primary prevention® strategies to stop ADV before it starts and prevent cycles of violence across the lifespan.’

Parents and caregivers© play a vital role in shaping their children’s understanding of healthy and respectful
relationships. In fact, they are the role models and everyday influencers through which young people learn what
care, respect, and safety look like in practice.

When parents engage in open, positive, and trusting conversations about relationships and dating, they help their
children develop the skills and confidence to build safe and healthy connections that reduce the risk of dating
violence.#® Modelling and discussing topics such as
boundaries, consent, and assertive communication equip
youth to navigate relationships respectfully and safely, laying
the foundation for healthy relationships throughout life.101"12

However, many parents do not discuss these important
topics enough. Nearly half avoid conversations about dating
violence, and some who do may unintentionally reinforce
rigid gender roles, victim-blaming attitudes, or even punitive
responses to disclosures of dating violence.’>'* As a result,
youth often turn to their friends instead of parents for

relationship advice.”™ While peer support can be helpful,

youth may lack access to accurate information, leading to

sharing misinformation.'® Further, 72% of teens report using Al companions, often to ask questions about dating
and relationships they feel “too scared” to ask their parents.”” While these tools can give youth a low-risk space to
practice relationship skills, they should complement rather than replace turning to trusted adults, as parents
should remain a critical first source of guidance and support.'® These findings highlight the importance of

2 Bi-directional violence means both individuals in a relationship are using and experiencing abusive behaviours.

® Primary prevention focuses on preventing violence before it occurs. It prioritizes building and amplifying the conditions for safety, equity, and
peace, leaving no room for violence to take hold. Primary prevention emphasizes building strong, ConnectED Parents systems and
communities that support well-being for everyone.

¢ Parents and primary caregivers refer to those responsible for the daily care and upbringing of a child, which may include people such as
biological and adoptive mothers and fathers, grandparents, and/or guardians. In this document, we use the word “parents” to describe all
these people.



empowering parents to engage in meaningful conversations that foster healthy relationship development while
leveraging technology to improve their engagement in ADV prevention amid a rapidly evolving digital world.

Historically, ADV prevention programs for parents have relied on in-person group sessions.” While effective for
some, these programs often struggle to attract and retain participants. Busy schedules, inconvenient locations,
and perceptions that such programs are intrusive, intimidating, or irrelevant can prevent parents from
engaging.??! These challenges highlighted the need for preventative supports that fit more easily into parents’
daily lives and served as key drivers in the development of ConnectED Parents.

ConnectED Parents addresses these barriers through a light-touch, technology-enabled approach that allows
parents to engage on their own time. The program delivers practical, research-backed parenting and healthy
relationship tips and resources directly to parents’ phones, seamlessly integrating into everyday routines, whether
while waiting in the car during school pickup, sitting in the stands at soccer practice, or after children are asleep.
By leveraging technology and microlearning—small, manageable learning moments—ConnectED Parents builds
parental confidence and capacity to teach healthy relationship skills to their children.

ABOUT CONNECTED PARENTS

ConnectED Parents was designed using the Behavioural Drivers’ Model,?? a comprehensive framework that

synthesizes 25 evidence-based behavioural and decision-making theories. ConnectED Parents targets three key
drivers that influence parents’ behaviours around having healthy relationship conversations with their children:
social environment (the culture and norms within parents’ everyday settings), social influence (the impact of peer
and social networks), and individual psychology (knowledge, beliefs, and personal motivations).

Focusing on these key drivers, ConnectED Parents empowers parents of children aged 6 to 20 to prevent ADV and
promote healthy youth relationships through a multi-component, technology-enabled approach.

Microlearning for parents through text messaging to have
healthy youth relationship conversations

Parents receive bite-sized, interactive, research-based resources directly on their phones. These
messages offer practical tips, resources, tools, and real-life examples of topics such as parental
active listening and communication, gender socialization and norms, healthy versus unhealthy
relationships, assertive communication, boundary-setting, and conflict-resolution. Parents can
apply these resources in everyday interactions with their children, making it easier to model,
teach, and reinforce healthy relationship skills at home.
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Research shows that texting and microlearning approaches can address some of the cognitive
biases that prevent parents from accessing and applying ADV prevention content, including
present bias (preferring smaller rewards now over bigger rewards later), hassles that make
parents avoid or delay doing something, information avoidance, and hot-cold commitment.2* By
delivering microlearning content through texts, ConnectED Parents keeps cognitive demands
low, reducing information overload and inconvenience barriers. The curriculum uses a “skills-
first” approach, encouraging parents to apply new skills immediately, which helps counter
present bias that might otherwise delay conversations. In addition, behavioural nudges such as
reminders and prompts for micro-actions can help sustain parent engagement and mitigate
waning commitment, known as hot-cold biases.?*

Capacity-building for service providers and community leaders
to influence parents’ healthy relationship behaviours

Service providers and community leaders who work with groups of parents are trained to create
healthy social environments in spaces where parents naturally gather, such as faith-based
settings, online groups, and extracurricular activity settings. Leaders and service providers such
as managers, facilitators, and coordinators play a key role in shaping the norms, practices, and
structures within these settings. By modelling healthy relationship behaviours and amplifying
inclusion, equity, respect, power-sharing, and psychological and physical safety, leaders reinforce
the skill-building content delivered through the program’s text message component and
encourage parents to bring these skills home and teach them to their children.

Capacity-building for parent leaders to support other parents’
healthy relationship behaviours

Parent leaders are key influencers and hold unique positions within their social networks, serving
as highly connected and trusted sources of advice for other parents. As influencers, they are
important role models and can accelerate the spread of new ideas and behaviours. ConnectED
Parents strengthens their capacity to provide peer support on positive parenting and reinforcing
healthy youth relationship messaging. By modelling healthy behaviours in both online and in-
person networks, parent leaders amplify the program’s text message component, increasing the
visibility and credibility of its content, while encouraging parents to adopt new positive
parenting skills and build confidence to teach healthy relationship skills to their children.



ConnectED Parents builds parents’ skills to teach healthy
relationships skills, connects them to peer support, and shapes
everyday social conditions to make accessing resources,
learning about ADV prevention, and applying skills with their
children easier.

RESEARCH

Between 2021 and 2025, Shift: The Project to End Domestic Violence (UCalgary, Faculty of Social Work) adapted,
implemented, and evaluated ConnectED Parents. The PHAC-funded study aimed to understand the impact of
ConnectED Parents in the following areas:

'I Service providers’ capacity to create and strengthen healthy social environments in
parent settings that reinforce healthy relationship behaviours.

2 Parent leaders’ capacity to provide peer support that promotes healthy youth
relationships.

3 Parents’ competencies to initiate and sustain conversations with their children about
healthy relationships and adolescent dating violence prevention.

Overview of Research Methods

This pilot evaluation used a mixed-methods approach, combining quantitative data from surveys and the text
messaging platform with qualitative insights from interviews and observations. One hundred sixty-seven (167)
parents of children aged 6 to 20, five service providers, and three parent leaders were recruited through
community partners and online outreach. All participants provided consent, and the project was approved by a
research ethics board.

The evaluation measured what parents, service providers, and parent leaders learned, their level of confidence in
supporting ADV prevention, and the actions they took to apply new skills. Participants were also asked to assess
the helpfulness of ConnectED Parents and to provide suggestions for improvement.

Detailed information on sampling, measures, analyses, and researchers’ positionality can be found in Appendix A.

Snapshot of Research Findings

1. ConnectED Parents strengthened capacities in service providers and parent leaders
e Among service providers, confidence in promoting healthy social environments increased from
20% before training to 60% after. Training validated existing practices while introducing practical
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tools and frameworks, including ConnectED Parents’ Healthy Social Environments framework.
Although immediate application was limited due to low parent participation in some agency
programs, providers expressed strong intent to integrate these approaches moving forward.
Parent leaders valued the training and found the curriculum helpful in deepening their
understanding of how their positionality and parenting styles shape their ability to support and
influence other parents.

2. Parents demonstrated meaningful learning and behaviour change

Parents showed statistically significant gains in knowledge, skills, confidence, and comfort
teaching healthy relationship skills. Parents also developed positive parenting skills.

At the three-month follow-up, 92% of parents had discussed healthy relationships and dating
violence with their children, up from 62% before the program. Satisfaction with these
conversations increased from 39% to 90%.

3. Text-based microlearning proved highly effective and accessible

ConnectED Parents’ text message microlearning approach set a new standard for parent
engagement. Ninety-seven percent (97%) of parents agreed that text messaging was a useful tool
for learning about healthy youth relationships (up from 55% before the intervention), reporting
that messages fit seamlessly into busy lives.

ConnectED Parents achieved an 83% retention rate across its 6-month program, exceeding typical
parent-focused interventions of 40 to 60%.%°

4. Early engagement and supportive online spaces mattered

Nearly half of the participants had children aged 6 to 10, demonstrating success in engaging
skills-

"

parents before crisis or dating begins. Parents stayed engaged due to ConnectED Parents
first” approach, which focuses on the skills parents value and can apply immediately.
Supportive online spaces, including the ConnectED Parents Facebook group, reduced feelings of
isolation and supported peer learning. Eighty percent (80%) of parents agreed that healthy online
environments helped them lead conversations at home.

5. Areas for growth

The parent leader peer support component was not fully implemented due to limited uptake and
weak pre-existing relationships.

Some parents noted the need for content that better reflects diverse cultural and lived
experiences to enhance inclusivity and relevance.

“I had previously been through dating violence with my daughter but
had no idea how to handle everything. Between that experience and
the resources ConnectED Parents shared, I'm now much better
prepared for when my son starts dating.” (Parent Participant)




LESSONS FOR WORKING WITH
PARENTS TO PREVENT ADV

This section outlines seven lessons to consider when working with parents to prevent ADV and promote healthy
youth relationships. Each lesson includes background information and practical recommendations tailored to
practitioners’ roles.

Lesson 1: Parents Matter in Preventing Adolescent Dating /0\

Violence

Most ADV prevention interventions centre on youth programming, leaving the critical role of parents under-
addressed.?® However, research is clear: strong, supportive communication between parents and their children
about dating and relationships is a protective factor? against ADV.?”28 Youth want their parents to talk with them
about relationships and sex, even when it may not seem evident.?> When youth trust that their parents can engage
in non-judgmental and supportive conversations about these topics, they are more likely to share their concerns
and issues. Likewise, parents who feel confident and skilled in facilitating healthy relationship conversations are
more likely to initiate and sustain them.*° Findings from the pilot evaluation reinforce this research, showing that
trusting parent-child relationships and supportive communication better equip parents to develop their children’s
healthy relationship skills.

Role What Examples

Organizational Prioritize parent-focused ADV Ensure ADV prevention strategies do not rely solely on
Leaders & prevention youth-focused programming. Invest in building parents’
Decision-Makers skills and confidence to lead early, ongoing

conversations about healthy relationships, positioning
parent-focused initiatives as a core prevention strategy.

Programmers & Integrate parent-child relationship- Ensure prevention curricula move beyond youth-centred
Curriculum building and shared learning into or violence-specific content by embedding parent skills
Developers curricula such as active listening, shared decision-making, and

d protective factors are the individual, family, community, and societal conditions that reduce the risk of ADV.



asking curious questions. Design and offer age-
appropriate, parallel content for parents and youth so
families align their learning and strengthen their
relationships over time.

Lesson 2: Meet Parents Where They Are by Using

Microlearning, Texting, and Parent-Centred Design

The field of ADV prevention has traditionally depended on structured programs delivered in schools, clinics, or
organizations by professionals, often following fixed schedules and formats.2'3? While these models have
strengths, real-world barriers, such as busy family schedules, prevent many parents from fully engaging. Historical
approaches often overlook opportunities to support parents in informal settings where they naturally gather, such
as online parent groups, workplaces, or extracurricular spaces. 3

ConnectED Parents addresses this gap by delivering microlearning content via text messages, reaching parents
“where they already are”: on their phones during school pickup, at soccer practice, or after their children’s
bedtime. Parents who participated in ConnectED Parents reported that brief, research-based texts made it easier
to build the skills and confidence needed for healthy relationship
conversations without the extensive time or travel required for in-
person programs. ConnectED Parents’ flexibility, bite-sized
content, and real-life examples help make prevention education
feel doable and relevant.

Microlearning approaches deliver focused content in small, easily . .
digestible units designed to be completed quickly, often within a Microlearning meets

few minutes.3* Each microlearning unit targets a specific skill or parents where they are —
knowledge gap, breaking complex topics into bite-sized lessons.®

busy, on the go, and

Research shows that microlearning improves knowledge retention

eager for practical tips.

and fits more naturally into busy lives compared to traditional
approaches.3%37 |t often uses diverse formats such as videos,
infographics, and other technology-based tools to promote active
learning and practical application referred to as micro-actions.33°
Text messaging, as demonstrated by ConnectED Parents, provides
an accessible and convenient delivery channel that integrates
learning into parents’ daily lives. By combining microlearning with
text delivery, ConnectED Parents exemplifies parent-centred design that breaks down participation barriers and




builds parents’ capacity to lead healthy relationship conversations with their children. Specific examples of how
microlearning is paired with text messages are in Appendix B.

ConnectED Parents research shows that microlearning delivered via text messaging is an evidence-informed
standard in parent engagement and education. To support the design and implementation of ADV prevention
programs for parents, Table 1 offers a high-level outline of traditional program models, common barriers parents
face, and ways parent-centred design can address these challenges. It also illustrates how combining
microlearning with text messaging creates a parent-centred solution that makes learning accessible and
convenient and easily integrates into daily lives. While Table 1 is not exhaustive and includes generalizations, it
provides key conceptual insights for program design and parent engagement in ADV prevention.

Table 1:

Addressing Parent Engagement Challenges Through Microlearning and Texting

Element Traditional Barriers & Parent-Centered Microlearning
Limitations for Design to Address Content + Texting
Parents Barriers

_ Long scheduled group Busy parents struggle Offer flexible, bite-sized Deliver short, focused,

Design & > sessions with fixed, lengthy > learning content that fits > skills-based learning via
Format

formats into parents’ schedules

text messages

Access & > In-person, fixed times,

Setting travel often required

Provide anytime,
Travel, childcare, and >

timing limit access

anywhere access that

integrates into daily life

Offer content via texts
sent directly to parents’
> phones that fits naturally

into their daily lives

Often, facilitator-led

Engagement & > sessions with group

Learning Process discussions and

exercises

Some parents are not Offer personalized,

comfortable in group > private, and adaptive

settings learning with ongoing

practice opportunities

Use self-paced content
> with regular reminders
and interactive options

to practice skills

Pacing & >
Support

Typically, fixed pace;

limited personalization

> control over the pace >

Parents have limited Enable adaptive pacing

that lets parents learn at

their own speed with
and competing demands T own sp W

timely support

Deliver content in small
> chunks, spaced over
time; offer support as

needed

10



Lesson 3: Build the Sector’s Capacity to Support Online,

Passive ADV Prevention Learning

ConnectED Parents research highlights online communities as powerful spaces offering a sense of validation,
opportunities for resource sharing, and avenues for ADV prevention learning. For example, ConnectED Parents
includes a Facebook group that is moderated by a trained facilitator. Many parents in the ConnectED Parents
Facebook group reported learning practical tips from peers and felt less alone and more confident after relating to
other parents’ experiences. While some parents actively posted and commented, most engaged passively, learning

by reading, reflecting, and absorbing content without visible
interaction.

Research shows that 90% of online community members
participate passively, referred to as “lurking”.*>4* Importantly,
passive participants still gain benefits, including increased
knowledge, confidence, and a sense of belonging.*** This
low-barrier form of engagement can be especially benéeficial
for parents who value privacy, have limited time, or feel
hesitant to participate publicly.

Facilitating and measuring passive learning in online spaces
remains a complex and relatively new skillset, and many ADV
prevention service providers are not trained to facilitate in
this milieu.** Researchers and evaluators also lack practical
frameworks to measure passive parent engagement in
digital spaces, creating an opportunity to develop evaluation
methods that better capture these learning behaviours.

Most parents learn by
observing online content

and the prevention field
can leverage this

opportunity.

With 83% of parents now seeking parenting support online,** and passive learning being the norm, failing to build

the prevention field's capacity in this domain risks missing a critical opportunity for ADV prevention.

WHAT DOES THIS MEAN FOR THE PREVENTION FIELD?

Role What
Organizational Train service providers in active and
Leaders & passive online facilitation

Decision-Makers

Examples

Improve professional development in curating
asynchronous online content, recognizing subtle
engagement signals, and using digital tools to
deepen passive learners’ involvement gradually.

11




Programmers &  Validate passive learning as a Build and offer low-pressure tools such as

Curriculum legitimate form of engagement and anonymous questions, microlearning modules,

Developers design supportive tools and reflective prompts that support learning
without requiring public engagement.

Evaluators & Develop evaluation frameworks and In addition to using visible metrics such as

Researchers metrics that capture passive comments and likes, track content views, dwell
behaviours and their learning time, download rates, and private feedback to
outcomes measure the impact of passive learning.

Lesson 4: Using Al Can Help Ensure ADV Prevention

Content Resonates Deeply with Parents

While most parents felt ConnectED Parents’ content reflected their experiences, some groups—including dads,
parents of neurodiverse children, families with non-traditional structures, and those with conservative values
around sexuality—felt less represented. Universal interventions
face an inherent tension: no program can perfectly reflect
every family's values or reality. Research and practice indicate
that even flexible, parent-centred interventions have limits in
achieving cultural relevance, personal resonance, and the trust

: 46

needed for sustained engagement. Thoughtful use of Al and
This is not a reason to abandon universal strategies, but rather technology can

a call to make them more irTcI’usive. \(V.hile? no intervention can personalize prevention,
perfectly address every family’s specific circumstances, the ADV . .
prevention field can explore and adopt innovative methods to enhancmg (not replacmg)
respond more effectively to diverse families’ needs. human connection.

Evolving technologies offer new opportunities to achieve this.

For example, Shift is developing an Al-driven chatbot to
complement ConnectED Parents text modules. It is designed to
respond to the questions, concerns, and situations most
relevant to diverse groups of parents, including dads, parents
with neurodiverse children, racialized parents, families with strong spiritual ties, families with non-traditional
structures, and those dealing with challenging parent-child relationships. By offering relevant content through a

12



friendly, accessible format, the chatbot provides nuanced, individualized support, allowing parents to ask targeted

questions and receive personalized guidance.

Combining a universal approach with adaptive, parent-centred Al supports can move the prevention field closer to

“targeted universalism,"#” a framework that balances broad strategies with focused approaches to meet the

diverse needs and experiences of parents.

Role

Organizational
Leaders &
Decision-Makers

What

Build capacity to leverage technology
for personalization

Examples

Some service professionals may hesitate to adopt
new technologies, concerned they could feel
impersonal, raise ethical concerns, or detract from
the relational aspects central to prevention work.
To address concerns, offer ongoing training to
service providers on the ethical use of technology
for social change, involve parents in content
design, and learn from organizations that have
successfully used technology to enhance—not
replace—human connection and support.

To learn more, see:

- ARC Centre of Excellence for Automated
Decision-Making and Society's toolkit:
https://apo.org.au/node/326724

- All Tech is Human:

https://alltechishuman.org/

Programmers &
Curriculum
Developers

Design and test personalized
technological tools for ADV
prevention

Build interventions with Al, virtual reality, texting,
social media, etc., at the core (not just moving in-
person content to an online meeting). Test with
parents and iterate continuously to ensure
effectiveness across diverse needs and
preferences.

Evaluators &
Researchers

Evaluate the impact of technological
personalization on diverse parents

Generate evidence on how well technological
personalization advances universal reach and

outcomes for equity-deserving families.

13
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A persistent challenge in ADV prevention is that parents often seek support only after seeing warning signs or
harm has occurred, making proactive prevention difficult*¢ ConnectED Parents works to break this pattern. About
half of the participating parents had children aged 6 to 10; before dating is usually on parents’ radar. This research
showed that parents of younger children engaged due to ConnectED Parents’ “skills-first” approach, which
provides tangible, actionable skills and tools parents can use immediately. While addressing harmful ideologies,
values, and beliefs is important, and often dominates prevention efforts, a skills-first approach may engage
parents more effectively by aligning with how they learn, change behaviour, and stay involved, especially around
sensitive issues such as relationships and violence.

This happens for various reasons. First, skills feel practical and non-threatening. Teaching concrete skills, such as
communication, emotion regulation, and boundary-setting, allows parents to engage without feeling judged,
corrected, or morally evaluated. In contrast, attempts
to change beliefs or ideology can trigger
defensiveness, resistance, or disengagement,
particularly when parents feel their identities or values
are being challenged.

Second, skills help create immediate, observable
behaviour change. Parents can practice a skill right
away, experience success, and see positive outcomes
in their children or their parent-child bond. These early
wins build confidence and motivation, which increase
the likelihood of sustained engagement and deeper

learning over time.

Third, skills can shift norms indirectly. When parents
repeatedly practice new behaviours in everyday settings, those behaviours normalize. Over time, norms and
attitudes often follow behaviour change, making skill-based approaches effective in community-level prevention.

Fourth, many skills can be adapted to parents’ contexts and beliefs. While not universally transferable, skills such
as active listening, assertive communication, conflict-resolution, and boundary-setting can align with diverse
values, which can engage more parents compared to ideology-heavy approaches.

Finally, skills can help reduce harm without full worldview alignment. By focusing on what parents can do, rather
than what they should believe, skills-first approaches can help them act in ways that promote healthy youth
relationships even across differing values and beliefs.

14



Role What

Organizational
Leaders &
Decision-Makers

Champion skills-first approaches

Examples

Review the organization’s existing prevention
efforts to identify ideology-heavy approaches and,
where appropriate, rebalance resources toward
skill-building as the entry point that can engage
parents effectively.

Programmers &  Prioritize early, practical skill-building
Curriculum

Developers

Design and facilitate skills-first approaches with
parents to address everyday challenges such as
unhealthy friendships, managing screen time, or
addressing risky behaviours. Building foundational
parenting and relationship skills may foster deeper
attitude shifts in the future.

Evaluators & Build the evidence for advancing

Researchers protective factors

Given the limited research on protective factors
against ADV, broaden evaluation to include
outcomes such as enhanced parenting skills, daily
micro-actions that foster healthy communication,
and stronger parent-child connections. This
complements traditional risk-reduction efforts
while building evidence on the factors that sustain
parents’ roles in fostering healthy youth
relationships.

Skills-first approaches engage parents early, support quick

wins, and build habits for lasting change.

15



Lesson 6: Parent Leaders, Weavers, and Diffusers can

°®
-
Drive ADV Prevention

A strong support system is essential for engaging parents in promoting healthy youth relationships. Parents,
supported by trusted friends or respected leaders, are more likely to try new behaviours such as talking with their
children about healthy relationships.*>>° When parents observe peers in their social circle modelling healthy
relationship behaviours, they are more likely to mirror them within their own families.”"*> ConnectED Parents’
research findings support this, showing that peer support approaches can engage parents in ADV prevention, but
their effectiveness depends on social context and group readiness.

Parent leaders can be catalysts for behaviour change in close-knit, trust-based groups because influential parents
can drive rapid changes by modelling and promoting healthy relationship norms.>*3* These key influencers, with
formal or informal authority, help set group standards for positive behaviours. However, parent engagement is
shifting. Increasingly, parents now participate in multiple,
overlapping networks®” rather than within a single,
tightly connected group. Groups include online
communities, extracurricular programs, faith groups,
workplaces, and informal social circles.*® In these more
loosely connected contexts, sources of influence are
varied and diffused,”” making traditional key influencer

approaches less effective. In loosely connected or newly
formed groups, individual parent leaders, or even a
group of them, may struggle to gain sufficient traction
to effect change in other parents. In such cases,
alternative peer support approaches may be more
appropriate. Two key roles illustrate this potential.

e Parent weavers bridge diverse networks. Today's parents belong to multiple, overlapping, and often
loosely connected social networks, ranging from online communities and schools to workplaces and faith
organizations. Parent weavers can help link these spaces, enabling healthy relationship messages to flow
across boundaries.

e Parent diffusers spread messages organically. Many parents naturally share and model prosocial
behaviours within their immediate circles—family, friends, neighbours, or online forums—without holding
formal leadership roles. These diffusers help prevention messages take root and spread organically across
diverse settings.

16



Understanding shifts in how parents network and socialize, along with the widespread use of digital social spaces,
creates opportunities for the prevention sector to design more effective peer support approaches that can

maximize reach and impact across diverse parent contexts. Table 2 provides a high-level outline of parent network
types, ways to identify them, real-world examples, and strategies practitioners can use to advance ADV prevention
efforts within each group.

Table 2:

Understanding Parent Networks and Peer Support Approaches

What You See
In Your Parent
Group (Network
Characteristics)

How to Identify
Your Network

Peer Support
Approach

Example

Strategies for Supporting Peer
Supporters

Tight-knit,
close, and
trusted
connections

Numerous,
casual yet
welcoming
groups
where
connections
are lighter
and trust is
still
emerging

Parents know and Parent
rely on one another Leaders
deeply; strong

interpersonal bonds;

clear leaders

emerge

Parents belong to Parent
several groups, with Weavers
each group having

strong or growing

trust; however,

there is minimal

interaction or trust

across groups

Parents belong to Parent
several informal Diffusers
groups or online

communities where

relationships are

friendly but not deeply

personal. Also

includes parents that

have multiple one-on-

one relationships.

The parent group at a church
where most parents know each
other well, and a parent leader
organizes bible studies and
events, gives advice to other
parents, and helps to drive group
norms. The broader church
parent community interacts

regularly within this trusted circle.

Groups such as the local soccer
team parents and parent council
members interact strongly within
their groups but not much
between them. Parent weavers
can link these groups and
connect parents across settings.

Parents participate in Facebook
parenting groups and local
coffee meetups with loose,
informal ties. Parent diffusers
spread messages casually
across these groups, reaching
less-connected parents. They
may also spread messages in
their one-on-one relationships.

Provide parent leaders with
ADV prevention leadership
training to build coaching skills
(e.g., motivational interviewing)
so they can effectively support
and motivate other parents.

. Offer communication skills

training to amplify prevention
messaging.

Include them in program design
for ownership and
sustainability.

. Equip parent weavers with

tailored messaging tools focused
on ADV prevention topics they
can adapt for different groups.

. Facilitate cross-group

networking circles.

Facilitate role-play sessions for
parent weavers to practice
initiating ADV prevention
conversations across varied
contexts.

. Provide parent diffusers with

micro-learning ADV prevention
modules highlighting concrete
prevention strategies that they
can share and model in
everyday spaces.

e  Offer shareable digital content

(e.g., videos, infographics, social
media posts) designed for easy
parent-to-parent transmission.
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Lesson 7: ADV Prevention Needs to Influence Parents’

. .. . = :
Broader Communication Environment 1 ek

ConnectED Parents targets key behavioural drivers to boost parents’ ability to support healthy youth relationships.
These include reinforcing parents’ ADV prevention beliefs, knowledge, and skills via text messages; building social
support through trained peer leaders; and cultivating healthy social environments led by service providers.

This research highlights a crucial fourth driver: influencing
parents’ broader communication environment.>® ConnectED
Parents effectively uses direct channels such as text messaging
and a private Facebook group, amplified by parent leaders and
service providers who model and reinforce healthy relationship
behaviours. However, parents access information from a wider
range of sources, including social media, streaming platforms,
email, and online forums. This broad communication
environment shapes what parents notice, trust, and act upon.
Saturation+ principles® can guide next steps for ConnectED
Parents and the prevention field to flood communication
channels and everyday spaces with consistent healthy
relationship messages so they become part of the culture of daily life. This helps shift norms at community and
population levels.

The Saturation+ model includes three key pillars:

1. Saturation (high exposure to key messages). For example, ConnectED Parents effectively reaches and
engages parents through texts and a private online group. Saturation can be improved by increasing the
frequency of these messages and extending reach on social media platforms, in online forums, and in
parents’ workplace conversations.

2. Science (evidence-based design). For example, ConnectED Parents effectively uses research to design its
approach and identify optimal channels for reaching parents with promising results. Next steps should
include mapping additional channels (e.g., podcasts, social media), along with tracking exposure
frequency and mentions of relationship norms to understand community- and population-level impacts.

3. Stories (compelling narratives to support behaviour change). For example, parent leaders in
ConnectED Parents shared personal parenting experiences, and service providers modelled and supported
healthy relationship behaviours with parents. These relatable stories and supportive environments should
be amplified across platforms and in parents’ everyday spaces.
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The Saturation+ approach can help drive behaviour change among parents through several mechanisms:

e Learning-Parents access social media, streaming, podcasts, TV, etc. at different times and with varying
readiness to absorb the content. By repeating healthy youth relationship messages, the prevention field
can create more opportunities for learning when parents are most receptive.

e Priming-Frequent exposure to healthy relationship messaging makes the content more relevant and
gives it greater influence when parents weigh whether to adopt new behaviours.

e Creating social norms—Repeated exposure to healthy relationship messages creates social expectations
about behaviours that can motivate parents and the broader community to adopt them.

o Diffusion effect-As exposure reaches more parents and the wider public, discussions spread naturally
through social networks, even reaching those without direct exposure.

¢ Indirect impact on policy-Widespread visibility signals public priorities to policymakers, potentially
sparking legislation or policies that further support behaviour change.®

Role What
Organizational Attend to parents’ full
Leaders & communication ecosystem

Decision-Makers

Examples

Allocate resources to engage parents through
direct channels (e.g., texting, private online and in-
person groups), broader channels (e.g., social
media), and parents’ social networks (e.g., parent
leaders, faith leaders, youth).

Programmers &  Create easy content to reach parents

Curriculum through diverse channels

Developers

Develop reels, texts, and online quizzes for easy
sharing from closed groups to open platforms;
format learning content for podcasts and
storytelling in cultural spaces; and enable family
and friend-forwarding features for organic spread
of information and resources.

Evaluators & Measure multi-channel saturation

Researchers

Track text open rates and online group activities,
monitor cross-platform impressions and parent
mentions of healthy relationship norms, and
assess critical mass via conversation frequency in

parent networks.

See Appendix C for a list of questions to support service providers’ engagement with parents through diverse

communication channels.
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CONCLUSION

This report demonstrates the promise and impact of ConnectED Parents as a technology-enabled approach to
supporting parents and caregivers in preventing adolescent dating violence by promoting healthy youth
relationships. Built over more than a decade and rigorously evaluated over the past four years, the program offers
practical, evidence-informed lessons for service providers working across adolescent dating violence prevention
and related fields.

The findings reinforce the critical role parents play in shaping young people’s understanding of healthy, respectful
relationships through text-based microlearning, peer networks, and healthy social environments, using a skills-first
approach. These strategies meet parents where they are by shaping their knowledge, skills, and behaviours via
technology, amplifying these competencies through trusted peers, and building spaces that reinforce healthy
relationship behaviours.

Beyond informing practice, this report highlights the importance of sustained investment in prevention
innovation. Policymakers have a key role to play in supporting technology-enabled interventions that can be
scaled, adapted, and embedded within existing communities. Researchers and evaluators can advance the field by
studying protective factors and developing new measures to better reflect how parents learn and change
behaviours. Together, this commitment to early, skills-first, and technology-enabled approaches strengthens
families, shapes community and gender norms, prevents harm before violence occurs, and builds safer futures for
youth.
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Appendix A

Research Methods

This pilot used a convergent parallel mixed-methods design guided by critical ethnographic principles to evaluate
ConnectED Parents, a technology-enabled approach to promote healthy relationships. One hundred sixty-seven
(167) parents and caregivers of children 6 to 20 years old, five service providers, and three parent leaders were
recruited via community partners and snowball sampling to participate in ConnectED Parents programming and
evaluation. The Conjoint Faculties Research Ethics Board granted ethical approval, and participants provided
informed consent.

Quantitative data were collected through structured online surveys administered at pre-intervention, post-
intervention, three-month follow-up, and after each of the seven text-learning modules. Qualitative data included
semi-structured interviews with a purposive sample of parents to explore experiences, barriers, and impacts of
ConnectED Parents. Observational notes and journaling by the project implementation lead provided additional
information about implementing the project.

These tools measured parent knowledge of adolescent dating violence (ADV) and healthy relationships, self-
efficacy (i.e, skills, comfort, and confidence) in healthy relationship communication, behaviours related to applying
skills and having conversations, and satisfaction with parent-child discussions. Parents’ overall perception and
relevance of the intervention were also measured. The texting platform tracked message delivery, engagement
with prompts, and opt-outs to monitor participation and retention rates.

Measures included Likert-scale items for knowledge, attitudes, and self-efficacy, while frequency and satisfaction
ratings measured conversations. Post-module surveys used a retrospective design to capture immediate learning
gains. Qualitative responses added depth to parents' reflections and behaviours.

Quantitative analyses included descriptive statistics and the Wilcoxon Signed Rank test to assess changes over
time, complemented by subgroup analyses examining demographics and equity considerations. Qualitative data
were analyzed thematically using iterative coding, and findings were integrated with quantitative results to
provide a comprehensive understanding. Reflexivity was maintained through positionality statements and team
discussions.

Triangulation of qualitative and quantitative data identified consistencies and complexities in ConnectED Parents’
impact on competencies related to ADV prevention for service providers, parent leaders, and parents.
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Appendix B

Examples of ConnectED Parents Text Messages as Microlearning

Example 1: Conversation Starters
shift

Example 2: The ASK-OFFER-ASK Approach
sh'ft

shift
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Appendix C

Questions and Considerations for Engaging Parents through Diverse Communication Channels

The questions below were designed to help practitioners stretch their thinking about how to influence

meaningfully the diverse communication spaces parents navigate.

If you are getting started on your communication journey:

Where do parents in your community actually spend time—online (social media, messaging apps, niche
digital platforms) and offline (community centres, local events, places of worship)? How can you embed
prevention messages in these everyday spaces?

How can prevention messages become part of daily parent routines? Think about school runs, sports
practices, playgrounds, grocery trips, or neighbourhood gatherings and ways to offer repeated exposure
without overwhelming parents.

Which trusted local voices or informal connectors (coaches, teachers, faith leaders, community business
owners) can amplify healthy relationship messages?

If you already have experience influencing parents’ communication environments:

How can you creatively enter unconventional digital spaces (e.g., gaming communities, TikTok, local online
marketplaces) where parents spend time but prevention messages are absent?

How can you weave prevention messaging into cultural outlets such as podcasts, storytelling, or youth
arts scenes, to reach parents?

Are you developing content in diverse formats (e.g., videos, audio, quizzes) to cater to varying parent
preferences and encourage sharing within families and friend networks?

How might Al and digital tools tailor prevention messages to parents’ behaviours and preferences in
order to increase relevance and engagement?

Where can viral or disruptive tactics (e.g., social challenges, pop-up events, influencer collaborations)
break through digital clutter and capture attention in everyday settings?

If your primary focus is on population-level campaigns:

What partnerships beyond traditional health or social services (e.g., local small businesses, libraries,
schools, workplaces) can you leverage to broaden reach and normalize healthy relationship
conversations?

What feedback loops and co-creation opportunities allow parents to shape, own, and share prevention
messages in culturally meaningful and peer-driven ways?

How do you know when prevention messaging is widely recognized or regularly referenced in parent
conversations, online or offline?

What indicators show that healthy relationship messages have reached a “critical mass” in your
community, and how will you adapt your outreach if they have not?

23



' Centers for Disease Control and Prevention. (n.d.). Teen dating violence. U.S. Department of Health & Human Services. Retrieved September
26, 2025, from https://www.cdc.gov/intimate-partner-violence/about/about-teen-dating-violence.html#cdc _behavioral basics quick-quick-
facts-and-stats

2 Exner-Cortens, D., Baker, E., & Craig, W. (2021). The national prevalence of adolescent dating violence in Canada. The Journal of Adolescent
Health, 69(3), 495-502. https://doi.org/10.1016/j.jadohealth.2021.01.032

3 Campo-Tena, L, Larmour, S., Pereda, N., & Eisner, M. (2023). Longitudinal associations between adolescent dating violence victimization and
adverse outcomes: A systematic review. Trauma, Violence & Abuse, 25, 1265 - 1277. https://doi.org/10.1177/15248380231174504

4 Woolweaver, A, Khalaf, N, Espelage, D., Zhou, Z., Marmolejos, R, Calnan, M., & Mirsen, R. (2024). Outcomes associated with adolescent
dating and sexual violence victimization: A systematic review of school-based literature. Trauma, Violence & Abuse, 25, 2781 - 2796.
https://doi.org/10.1177/15248380241226618

> Exner-Cortens, D., Eckenrode, J., & Rothman, E. (2013). Longitudinal associations between teen dating violence victimization and adverse
health outcomes. Pediatrics, 131, 71-78. https://doi.org/10.1542/peds.2012-1029

6 Exner-Cortens, D., Baker, E., & Craig, W. (2023). Canadian adolescents' experiences of dating violence: Associations with social power
imbalances. Journal of Interpersonal Violence, 38(1-2), 1762-1786. https://doi.org/10.1177/08862605221092072

7 Soto, J., Exner-Cortens, D., McMorris, C., & Madigan, S. (2024). Secondary and tertiary prevention for adolescent dating violence: A systematic
review. Trauma, Violence & Abuse, 25, 3938-3950. https://doi.org/10.1177/15248380241265384

8 Ragavan, M. (2021). Prioritizing prevention of teen dating violence. JAMA Pediatrics. https://doi.org/10.1001/jamapediatrics.2021.4835

% Kast, N. R, Eisenberg, M. E., & Sieving, R. E. (2015). The role of parent communication and connectedness in dating violence victimization
among Latino adolescents. Journal of Interpersonal Violence, 37(10), 1932-1955. https://doi.org/10.1177/0886260515570750

© Moschella-Smith, E., Potter, S., Jamison, T., Harley, M., Fine, S., & Chaudhry, A. (2024). Attitudes toward unhealthy relationship behaviors and
boundary-setting: Variation among high school students. Journal of Interpersonal Violence, 40, 1173-1198.
https://doi.org/10.1177/08862605241257598

" Brady, S., Saliares, E., Kodet, A, Rothberg, V., Hicks, M., Hager-Garman, E., & Porta, C. (2021). Communication about sexual consent and
refusal: A learning tool and qualitative study of adolescents’ comments on a sexual health website. American Journal of Sexuality Education, 17,
19-56. https://doi.org/10.1080/15546128.2021.1953658

12 Javidi, H., Anderson, P., Walsh-Buhi, E., Coyle, K., & Chen, X. (2024). Exploring the influence of romantic relationship communication on
adolescents’ self-efficacy to ask for sexual consent. The Journal of Sex Research, 62, 118-126. https://doi.org/10.1080/00224499.2024.2306475
¥ Rothman, E., Miller, E.,, Terpeluk, A., Glauber, A, & Randel, J. (2011). The proportion of U.S. parents who talk with their adolescent children
about dating abuse. The Journal of Adolescent Health: Official Publication of the Society for Adolescent Medicine, 49 2, 216-8.
https://doi.org/10.1016/j.jadohealth.2011.05.005

4 Black, B., & Preble, K. (2016). Parental responses to youths' reports of teen dating violence: Recommendations from parents and

youth. Journal of Adolescence, 51, 144-55. https://doi.org/10.1016/j.adolescence.2016.06.008

'S Fitzpatrick, J. (2022). Perceived parental support in teen dating violence. Social Work. https://doi.org/10.1093/sw/swac008

'® Hébert, M., Daspe, M., Lapierre, A, Godbout, N., Blais, M., Fernet, M., & Lavoie, F. (2019). A meta-analysis of risk and protective factors for
dating violence victimization: The role of family and peer interpersonal context. Trauma, Violence, & Abuse, 20, 574-590.
https://doi.org/10.1177/1524838017725336

17 Common Sense Media. (2025). Talk, Trust, and Trade-Offs: How and Why Teens Use Al Companions. Retrieved December 17, 2025, from
https://www.commonsensemedia.org/research/talk-trust-and-trade-offs-how-and-why-teens-use-ai-companions

8Common Sense Media. (2025). Talk, Trust, and Trade-Offs: How and Why Teens Use Al Companions. Retrieved December 17, 2025, from
https://www.commonsensemedia.org/research/talk-trust-and-trade-offs-how-and-why-teens-use-ai-companions

' Doucette, H., Collibee, C., & Rizzo, C. (2021). A review of parent- and family-based prevention efforts for adolescent dating

violence. Aggression and Violent Behavior, 58. https://doi.org/10.1016/j.avb.2021.101548

20 Spoth, R. (1996). Barriers to participation in family skills preventive interventions and their evaluations. Family Relations, 45.
https://doi.org/10.2307/585496

21 Russell, D., Trew, S., Harris, L, Dickson, J., Walsh, K., Higgins, D., & Smith, R. (2024). Engaging parents in child-focused child sexual abuse
prevention education strategies: A systematic review. Trauma, Violence & Abuse, 25, 3082-3098. https://doi.org/10.1177/15248380241235895
22 petit, V. (2019). The Behavioural Drivers Model: A conceptual framework for social and behaviour change programming. UNICEF.
https://www.unicef.org/mena/media/5586/file/The Behavioural Drivers Model 0.pdf

23 petit, V.. (2019). The behavioural drivers model: A conceptual framework for social and behaviour change programming.

UNICEF. https://www.unicef.org/mena/media/5586/file/The Behavioural Drivers Model 0.pdf

4 Thaler, R. H., & Sunstein, C. R. (2021). Nudge: The final edition. Penguin Books.

% Baker, C. N, Arnold, D. H., & Meagher, S. (2011). Enrollment and attendance in a parent training prevention program for conduct
problems. Prevention Science, 12(2), 126-138. https://doi.org/10.1007/s11121-010-0195-5

% Doucette, H., Collibee, C., & Rizzo, C. (2021). A review of parent- and family-based prevention efforts for adolescent dating

violence. Aggression and Violent Behavior, 58. https://doi.org/10.1016/j.avb.2021.101548

7 Kast, N. R, Eisenberg, M. E,, & Sieving, R. E. (2015). The role of parent communication and connectedness in dating violence victimization
among Latino adolescents. Journal of Interpersonal Violence, 31(10), 1932-1955. https://doi.org/10.1177/0886260515570750

24


https://www.cdc.gov/intimate-partner-violence/about/about-teen-dating-violence.html#cdc_behavioral_basics_quick-quick-facts-and-stats
https://www.cdc.gov/intimate-partner-violence/about/about-teen-dating-violence.html#cdc_behavioral_basics_quick-quick-facts-and-stats
https://doi.org/10.1016/j.jadohealth.2021.01.032
https://doi.org/10.1177/15248380231174504
https://doi.org/10.1177/15248380241226618
https://doi.org/10.1542/peds.2012-1029
https://doi.org/10.1177/08862605221092072
https://doi.org/10.1177/15248380241265384
https://doi.org/10.1001/jamapediatrics.2021.4835
https://doi.org/10.1177/0886260515570750
https://doi.org/10.1177/08862605241257598
https://doi.org/10.1080/15546128.2021.1953658
https://doi.org/10.1080/00224499.2024.2306475
https://doi.org/10.1016/j.jadohealth.2011.05.005
https://doi.org/10.1016/j.adolescence.2016.06.008
https://doi.org/10.1093/sw/swac008
https://doi.org/10.1177/1524838017725336
https://www.commonsensemedia.org/research/talk-trust-and-trade-offs-how-and-why-teens-use-ai-companions
https://www.commonsensemedia.org/research/talk-trust-and-trade-offs-how-and-why-teens-use-ai-companions
https://doi.org/10.1016/j.avb.2021.101548
https://doi.org/10.2307/585496
https://doi.org/10.1177/15248380241235895
https://www.unicef.org/mena/media/5586/file/The_Behavioural_Drivers_Model_0.pdf
https://www.unicef.org/mena/media/5586/file/The_Behavioural_Drivers_Model_0.pdf
https://doi.org/10.1007/s11121-010-0195-5
https://doi.org/10.1016/j.avb.2021.101548
https://doi.org/10.1177/0886260515570750

28 Hébert, M., Daspe, M., Lapierre, A.,, Godbout, N., Blais, M., Fernet, M., & Lavoie, F. (2019). A meta-analysis of risk and protective factors for
dating violence victimization: The role of family and peer interpersonal context. Trauma, Violence, & Abuse, 20, 574-590.
https://doi.org/10.1177/1524838017725336

2 Pariera, K., & Brody, E. (2018). “Talk more about it": Emerging adults’ attitudes about how and when parents should talk about sex. Sexuality
Research and Social Policy, 15, 219-229. https://doi.org/10.1007/513178-017-0314-9

30 Albanese, A, Russo, G., & Geller, P. (2019). The role of parental self-efficacy in parent and child well-being: A systematic review of associated
outcomes. Child: Care, Health and Development, 45, 333-363. https://doi.org/10.1111/cch.12661

3 Russell, K., Voith, L., & Lee, H. (2021). Randomized controlled trials evaluating adolescent dating violence prevention programs with an
outcome of reduced perpetration and/or victimization: A meta-analysis. Journal of Adolescence, 87, 6-14.
https://doi.org/10.1016/j.adolescence.2020.12.009

32 Doucette, H., Collibee, C., & Rizzo, C. (2021). A review of parent- and family-based prevention efforts for adolescent dating

violence. Aggression and Violent Behavior, 58. https://doi.org/10.1016/j.avb.2021.101548

* Doucette, H., Collibee, C., & Rizzo, C. (2021). A review of parent- and family-based prevention efforts for adolescent dating

violence. Aggression and Violent Behavior, 58. https://doi.org/10.1016/j.avb.2021.101548

34 Alias, N., & Razak, R. (2024). Revolutionizing learning in the digital age: A systematic literature review of microlearning strategies. Interactive
Learning Environments, 33, 1-21. https://doi.org/10.1080/10494820.2024.2331638

% De Gagne, J,, Park, H., Hall, K, Woodward, A., Yamane, S., & Kim, S. (2019). Microlearning in health professions education: Scoping

review. JMIR Medical Education, 5. https://doi.org/10.2196/13997

% Entenberg, G., Mizrahi, S., Walker, H., Aghakhani, S., Mostovoy, K., Carre, N., Marshall, Z., Dosovitsky, G., Benfica, D., Rousseau, A, Lin, G., &
Bunge, E. (2023). Al-based chatbot micro-intervention for parents: Meaningful engagement, learning, and efficacy. Frontiers in Psychiatry, 14.
https://doi.org/10.3389/fpsyt.2023.1080770

37 Xu, Y., Xiao, Z., & Vanegas, S. (2024). Microlearning as a concept to optimize integrated services for racially/ethnically diverse families of
autistic children. Journal of Developmental and Physical Disabilities. https://doi.org/10.1007/s10882-024-09948-6

3 Dixit, R, Yalagi, P., & Nirgude, M. (2021). Breaking the walls of classroom through micro learning: Short burst of learning. Journal of Physics:
Conference Series, 1854. https://doi.org/10.1088/1742-6596/1854/1/012018

39 Dixit, R, Yalagi, P., & Nirgude, M. (2021). Breaking the walls of classroom through micro learning: Short burst of learning. Journal of Physics:
Conference Series, 1854. https://doi.org/10.1088/1742-6596/1854/1/012018

40 Kokkodis, M., Lappas, T., & Ransbotham, S. (2020). From lurkers to workers: Predicting voluntary contribution and community welfare. Inf.
Syst. Res., 31, 607-626. https://doi.org/10.2139/ssrn.3467256

41 Speily, O., Rezvanian, A, Ghasemzadeh, A,, Saghiri, A, & Vahidipour, S. (2019). Lurkers versus posters: Investigation of the participation
behaviors in online learning communities. Lecture Notes in Social Networks. https://doi.org/10.1007/978-3-030-29973-6 8

42 Choi, H., & Hur, J. (2023). Passive participation in collaborative online learning activities: A scoping review of research in formal school
learning settings. Online Learning. https://doi.org/10.24059/0lj.v27i1.3414

4 Choi, H., & Hur, J. (2023). Passive participation in collaborative online learning activities: A scoping review of research in formal school
learning settings. Online Learning. https://doi.org/10.24059/0lj.v27i1.3414

“ Willard, J., Mennicke, A., & Coker, A. (2024). Lessons learned in developing online violence prevention trainings. Journal of Family Violence.
https://doi.org/10.1007/s10896-024-00722-y

4 Parenting Research Centre. (2024). Parents’ information seeking: Parenting Today in Victoria Research Brief (Report No. 86). Parenting
Research Centre.

46 Daro, D., & Karter, C. (2019). Universal services: The foundation for effective prevention. Child Maltreatment. https://doi.org/10.1007/978-3-
030-05858-6 8

47 powell, J.,, & Toppin, E. (2021). Health equity and the circle of human concern. AMA Journal of Ethics, 23 2, E166-174.
https://doi.org/10.1001/amajethics.2021.166

“8 Doucette, H., Collibee, C., & Rizzo, C. (2021). A review of parent- and family-based prevention efforts for adolescent dating

violence. Aggression and Violent Behavior, 58. https://doi.org/10.1016/j.avb.2021.101548

49 Green, B, Furrer, C,, & McAllister, C. (2007). How do relationships support parenting? Effects of attachment style and social support on
parenting behavior in an at-risk population. American Journal of Community Psychology, 40, 96-108. https://doi.org/10.1007/510464-007-
9127-Y

% Lippold, M., Glatz, T., Fosco, G., & Feinberg, M. (2018). Parental perceived control and social support: Linkages to change in parenting
behaviors during early adolescence. Family Process, 57 2, 432-447. https://doi.org/10.1111/famp.12283

>1 Lippold, M., Glatz, T., Fosco, G., & Feinberg, M. (2018). Parental Perceived Control and Social Support: Linkages to Change in Parenting
Behaviors During Early Adolescence.. Family process, 57 2, 432-447. https://doi.org/10.1111/famp.12283.

52 Christakis, N., & Fowler, J. (2011). Social contagion theory: Examining dynamic social networks and human behavior. Statistics in Medicine, 32.
https://doi.org/10.1002/sim.5408

53 Curry, K., & Holter, A. (2019). The influence of parent social networks on parent perceptions and motivation for involvement. Urban
Education, 54, 535-563. https://doi.org/10.1177/0042085915623334

> Aral, S., & Walker, D. (2012). Identifying influential and susceptible members of social networks. Science, 337, 337-341.
https://doi.org/10.1126/science.1215842

55 Onishi R. (2024). Parental information-use strategies in a digital parenting environment and their associations with parental social support
and self-efficacy: Cross-sectional study. JMIR Pediatrics and Parenting, 7, e58757. https://doi.org/10.2196/58757

25


https://doi.org/10.1177/1524838017725336
https://doi.org/10.1007/S13178-017-0314-9
https://doi.org/10.1111/cch.12661
https://doi.org/10.1016/j.adolescence.2020.12.009
https://doi.org/10.1016/j.avb.2021.101548
https://doi.org/10.1016/j.avb.2021.101548
https://doi.org/10.1080/10494820.2024.2331638
https://doi.org/10.2196/13997
https://doi.org/10.3389/fpsyt.2023.1080770
https://doi.org/10.1007/s10882-024-09948-6
https://doi.org/10.1088/1742-6596/1854/1/012018
https://doi.org/10.1088/1742-6596/1854/1/012018
https://doi.org/10.2139/ssrn.3467256
https://doi.org/10.1007/978-3-030-29973-6_8
https://doi.org/10.24059/olj.v27i1.3414
https://doi.org/10.24059/olj.v27i1.3414
https://doi.org/10.1007/s10896-024-00722-y
https://doi.org/10.1007/978-3-030-05858-6_8
https://doi.org/10.1007/978-3-030-05858-6_8
https://doi.org/10.1001/amajethics.2021.166
https://doi.org/10.1016/j.avb.2021.101548
https://doi.org/10.1007/S10464-007-9127-Y
https://doi.org/10.1007/S10464-007-9127-Y
https://doi.org/10.1111/famp.12283
https://doi.org/10.1002/sim.5408
https://doi.org/10.1177/0042085915623334
https://doi.org/10.1126/science.1215842
https://doi.org/10.2196/58757

%6 Onishi R. (2024). Parental information-use strategies in a digital parenting environment and their associations with parental social support
and self-efficacy: Cross-sectional study. JMIR Pediatrics and Parenting, 7, e58757. https://doi.org/10.2196/58757

" Yang, D., Chen, P., Wang, K, Li, Z, Zhang, C., & Huang, R. (2023). Parental involvement and student engagement: A review of the

literature. Sustainability. https://doi.org/10.3390/su15075859

*8 Petit, V. (2019). The behavioural drivers model: A conceptual framework for social and behaviour change programming. UNICEF.

% Murray, J., Remes, P., llboudo, R, Belem, M., Salouka, S., Snell, W., Wood, C., Lavoie, M., Deboise, L, & Head, R. (2015). The Saturation+
approach to behavior change: Case study of a child survival radio campaign in Burkina Faso. Global Health, Science and Practice, 3(4), 544-556.
https://doi.org/10.9745/GHSP-D-15-00049

€ Murray, J., Remes, P., llboudo, R., Belem, M., Salouka, S., Snell, W., Wood, C,, Lavoie, M., Deboise, L, & Head, R. (2015). The Saturation+
approach to behavior change: Case study of a child survival radio campaign in Burkina Faso. Global Health, Science and Practice, 3(4), 544-556.
https://doi.org/10.9745/GHSP-D-15-00049

26


https://doi.org/10.2196/58757
https://doi.org/10.3390/su15075859
https://doi.org/10.9745/GHSP-D-15-00049
https://doi.org/10.9745/GHSP-D-15-00049

